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FACTS
C

hildren in programs for the gifted
obtain higher achievement scores
than their gifted peers who are not in
such programs.

A

successful program for the gifted
does not necessarily depend on
the type of programming arrangement
(within-class program, pull-out program,
separate class, special school). While
one type of arrangement may be more
beneficial for a particular child, it is the
way the program is implemented that
determines its impact.

P

arents are the least satisfied with
programs for which they perceive
there is little or no communication
between the home and the school.

S

uccessful programs challenge
students through high level content
and pacing of the curriculum, while
providing many opportunities for these
students to make their own choices
and to have control over their learning
environment.

S

uccessful programs focus on the
identification of underrepresented
populations of students in their written
policies and provide support for teachers
to address their students’ learning needs.

D

istrict coordinators in successful
programs invite parents to school
events, distribute questionnaires about
potential family interaction with the
school, and keep parents informed about
their child’s educational program.

What is the NRC/GT?

The National Research Center on the Gifted and
Talented (NRC/GT) is funded under the Jacob K.
Javits Gifted and Talented Students Education Act,
Office of Educational Research and Improvement,
United States Department of Education. The mission
of the NRC/GT is to plan and conduct theory-driven
quality research that is problem-based, practicerelevant, and consumer-oriented.

Products available from The National
Research Center on the Gifted and
Talented...

Research-Based Decision Making Series

These papers are designed to advise practitioners
and policymakers about the most defensible
practices that can be implemented based on
accumulated research evidence.

Research Monographs

Research Monographs describe research studies
completed by the NRC/GT.

Practitioners' Guides

These tri-fold brochures feature easy-to-understand
research findings coupled with practical implications
for classrooms and homes on topics of interest to
educators and parents.

Video Training Tapes

Tapes are available of all our popular teacher training
modules. Reproducible teacher resource guides are
included with each tape.

Resource Booklets

These include information on various topics or
sources of information in the field of gifted and
talented education.

Collaborative Research Studies

Applied or action research is featured rather than a
review of extant literature.
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What are the options?
The most frequently used program
arrangements nationwide are within-class
programs, pull-out programs, separate classes,
and special schools. Identification of students
for any of these programs could range from the
top 2 - 25% of a school’s population.

Within-Class Programs address the
needs of high ability students who are in
heterogeneously grouped classes 100% of
the time. Students attend classes with their
same-age peers. The percentage of high ability
students in these classes may vary from 1% to
50% or more.
Pull-Out Programs offer students services in
a resource room format for a specific amount
of time per week. Many programs operate for
a minimum of two hours each week.
In schools with heterogeneous populations,
those in Separate Classes receive their
instruction in homogeneous groups for all
content-area courses.

Students attending Separate Schools are
grouped with peers of similar ability on a fulltime basis in schools designated for the gifted
and talented.

What key traits are consistent
across exemplary models of all four
program types?
Differing communities will make different
decisions regarding
the best educational
arrangements for gifted
learners. Whatever
decisions are made,
however, effective
programs for
high ability
students will
share some
common
traits.
Leadership
In an exemplary model, there is a strong
administrative voice to represent and implement
the program for gifted learners. This individual
oversees the development of long-term
goals and objectives and communicates this
information to everyone in the school and
community. This leader ensures that staff and
community members understand and support
the program.
Atmosphere and Environment
An accepting atmosphere throughout the school
promotes a positive attitude toward the program
for the gifted and talented among students,
parents, teachers, and administrators. In these
programs, students are comfortable with their
educational and social environments. Staff
members are given the time, materials, and
training to address the needs of gifted learners.

Communication
Clear and frequent communication is
maintained between parents/guardians,
teachers, students, and administrators regarding
the program. This is accomplished through
both general strategies (e.g., newsletters)
and individual contacts (e.g., phone calls or
meetings). These communications include
commendations as well as recommendations
about program activities and student
performance.
Curriculum and Instruction
Teachers are flexible in matching both
curriculum and instruction to student needs.
They employ a variety of instructional
techniques to complement student
characteristics, and students feel that they
are appropriately challenged. For example,
a match is sought between the pacing of the
curriculum and the student’s ability in a given
subject.
Student Needs
Academic staff and administrators are
committed to serving students from
traditionally underrepresented populations.
They take assertive roles in selecting these
students for their programs and focus on being
sensitive to the needs of these students once
they have entered the programs.
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